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Learning with Robots: The Potential of Social Robots from the Perspective of Language Education

Junko KANERO

Sabanci University

This article discusses research on the use of “social robots” in early language education. The paper
consists of three main sections. The first section briefly describes what social robots are and provides the
theoretical rationale for their applicability in language education. The second section introduces different
empirical works, while highlighting established findings and the gaps in the literature. Finally, drawing on
my recent research on gestures and individual differences, I discuss the prospects of language education
and child-robot interaction (CRI) and provide recommendations for future research. Social robots have the
potential to meet needs that human teachers or other digital devices cannot. However, research remains
limited and is in the phase of exploring different possibilities. The lack of clear support for the effectiveness
of social robots should be considered a good research opportunity. I invite scholars from diverse back-

grounds to join this critical and exciting effort.
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1. EU®IC

A= T3 R Ty MakhE, TV
IR OSEE LIRBITEFHREZ L, FEb7%
LOEHIZH L CBEITAATWS, 798 VS
FIHBZ IZBT 2 BER AIORE L Vo 2
DELHEE =T, KtROBEFIZB T LT
7/ay—o0FHbERSN TS, AFFHLT
&, TOHTHRICH LT NS AD—D L nz
5 [v—vyraRy M ICEREHSET, b
tuaRy yoA r¥ T2 a3 (Child-Robot
Interaction; CRI) DIFZED KRS FEEH 5 V12T
DO %S A (Belpaeme et al., 2018 ; Kanero et

1) RS iEmse (RO —E oA 12HEEE Y
TTBY, AR EaRy rOA ¥ T2 a v IZHT L
%2 (O Connell etal., 2009 72 &) 12D\ TIdim L7V,

al., 2018 ; Randall, 2019 : van den Berghe et al.,

2019)0 KimldRKE L3 ODETHER ENL, T
TR, V—x aRy fEdash, FLT

LEEHBEENOERAPMFES T L07p, &
V) AR RIS T 5o VT, INFE TITD
NTEWseemnl, MPSNTELZERY
fIE - SR E L5 miRIC, FEHAFORE
Dz WC, SHROFHEAE L CRIIZED R
ZlIZonTiEmd 5o LML, FFIZHRNY A
HRor & FATIRICE L C, E L FEH D Child
Development Perspectives |28 1% L 7-#55i (Kanero
etal, 2018) & HFR - INZE - MBI L TIERLL 72 2
EBPIREL TH <

11 V=2 v)bORy bEIG
V=¥ )Ry b (social robot) &%, AL
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BT 2 ATE A>T, b3
RS2z —vareTAaERE R EAERO
URy b THA (Bartneck & Forlizzi, 2004) , ) —
yoraRy ML, B B R AFoL,
avV¥a—y7rarsivy, SEnk, 8
ILMERER LDl ENT X2
(Mubin et al., 2013 : Toh et al., 2016), L#*L, %
COCRINIGEE, FRESLTRy P TEFHO
HAFEICIBE ST A 7z0, BOEES>TRT
DABBERHIZT 7 EATEDLDIF TRV, F
72, TNHOWEDL i, TRy M3sEEE
WAL OH ], TaRy MEED X ) 1220
EVS HBHRBLED S, BN
HuEYTTW5,

—[ZV =y VaRy hEeE-ThH, FORH
72HRBERRIZIE D D OV H L, V=T vV
ORy FOWECHEZ R L ORFTL L, EEHH
F LT L TWw5b Naold, BHRTEDH
D REBETETAE T - /4 F (ARHE)
EIPRB DS, RIBEEZ AR R, ZMF
DEEWAT, HLEERTRY bS5 LT A T
Hbo —J)iFuthat 1, KRS TFRIZH WL D
D, TEZA—=2arERETAHAIET, AMBHL
WRIEERMT LI ENTHRETH 5, F 72 Paro
&, I~ 77TV EEF—TICLETA
T, Ry MOXIBHFLELLTOTH A VTH
5o BlZIE, Reeves HIZL DLV =Ty bRy
M OEGFATIX, 2005 F25 2016 4 F TIZH
&7z [social robot] &) F—7— FE&T
6,960 TE DL H, BI3RFEHDL OV — T v
O Ry b X 72 (Reeves, Hancock, & Liu,
2020) o

12 HREAKRY EDH?

TEBITE 5T, FEROFHELET AR OEED
LEBrFERILEF, F—FiF L) ¥8IZs
WTHEZFE (L2) RZOMoNEFEEEIC
BOUTOUERNRTHL, LPLEDVS, FH
I S BIIE, OB TEA TR
ZEL B, V=T uaRy ML, BoTFNq
AL RLLZURY MEGOREEHWT, R
ST EICHEL, FE e - Wb a e
WHEENTWD, B2, FRTOIVEFEDIZE
B RANETITbNILA DS, ZUImi <<, —xf

—DZEEZTRY MITo726897259 06 —
XF—DIRETIE, Kx OEBHEORER FEF %
WE 2Ly AVDURETH Y, T L 0
BEEEIZLIESND 2 e, EIMICE
AL, Fa—F L) YN TETHL
Ez2bNb, $7-0Ky ME, ¥ 7Ly MRS
DD TT IR ERNT HHEERFD
(emodiment), WELMYIZAFAET A Z & (physical
presence) T, L—W—rEMedig L, ARME
ToaIaz=r—T g Ilfibils A —F,
VrZAFx— (FIRD), HOEEEREEHW
T, LY AMIChEWEEZRIT e TER L
%z 51 % (Han et al., 2008 ; Kennedy, Baxter, &
Belpaeme, 2015) . F 72, B4 oV —%Hw5
LT, MOTFTVINVEELY, He0FEFED
B R LS A bE E E E e FEH
TELWREMAWIRE I N TV D, TS DM
FTRUEHATE, HHshLIRELZOp», L)
RIZOWTHERE TR 2 0138 L v L
L, ANHOHEMSHLEEMDL {idaRy b
IZXBFEFEL Y AVHEATE AL EZ TV
% (Vogtetal., 2017),

TPV L AF ¥ — L LA REIER AT ) Mk
IZOWTHEZ B, Blz2I1E, ta—</4F (BFH
WA T aRy M) &, 22— — & 2=/
AL, EROMEELIRELLD, Hit K& L
FIWT [REW] L) FEOEREZEIT L
EDVRTED, Ve AF Y —ldREDITI 2=
F—aryORIZECHIEL, BRI A0l
NBRFERPNICR->TBY, P2 AF ¥ —2TE
HYy—vxvuRy ML, FEEZ LV TS
e E NG, FLTC, Al b AMRLE
DOEFNIBVTIE, TEDIEARALN DY = A
Fx¥—OBREEZZIT LRSI RBINA TS
(Hostetter, 2011)o ¥ = AF ¥ — &, L2F#HED
BB A RO, FFICHEL NVORWEREHD
FEREE M & ) L & & % (Sueyoshi & Hardison,
2005) 72, VIAFX—IZLoTTFELDHE
M T 2EEAENEHELILDREINTN S
(Valenzeno, Alibali, & Klatzky, 2003) i 2 (£, A
Z) TEEREDS ~ 6L, Y AFr—,
#E, EEERRRE L - E s -~/ 1 N1
Ry NHPWIREE R 720578, EFIE R NE O
iEo7- k0 b, EREICWEE RVHTZ & T
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&7 (Conti etal., 2017) o

ORy bDH ) —DDHAlL, L —IC
TABOEFR=2 3 vy R=—AEEHL, Th
WIS U TITEI 2 2 LS8 A 2 ENTEL I ETH
% (Schodde et al., 2020 72 &) & 3 H» )
(scaffolding) D7 A 74 THRET S X 12, [
GO MER I L CHOHL T E RV
G FHOBRREIRKILENE EEZ LN
(Vygotsky, 1978>o Bl 21 XH HWETIL, HEEE
FO3I~5FBIZ [ECTEFLA ] Lotz
%T%74—FA/7&%ﬂ%#ﬁé DTS
NTWV LR EORE 7 4 — BNy 7 O f
FHWT, AXRA ViERFH EE72 (Gordon et
al., 2016) o F72BIDF T v FEERE O 5 ILI 3
EAHATNRTIE, 74— Ny 7OHTH A
B OHEIDTHED D 7 4 — F8y 795X YRR T
HHZEERRL, HBEENTLRY FOREIZED
HZEDEFE WML 72 (de Haas, Vogt, &
Krahmer, 2020) o “FARDEANIEBEHIHE B L T
WBEH, TELHE—ANDENIZEDLETEED
LAV ERET L EIEREERZ L 0L,
P—FEREL 220 Ry A OEISEE, FRCT
EXN—R—TZ LIXEME T E LRSI
%ﬁfﬁét}:%‘z%héo

CETTY =Yy naRy FPEHEFEEEAN

@%ﬁ&ﬁ%/—w ﬁéﬂuL@T%@:O
TlEbhroTniZigeBH, 2I»blE, Z
O E 4 F TOWENERT TV D 012D T
gL, TOMESFEICLERT S,

2. ThETCOHMERRE

ARETIE, (1) TPV =T v uaRy b
DFEBEL L O (FFR—Yarbryr—
VA IOEIE), 2) FELIZuRY l\f)‘%?
FER AR D D (FEEROBIE) O A
NFETOWZEEMREL T <o

21 EFXN=2g eI H—=I A2
CRIFFE 12 B W T, EF X — ¥ 3 v
(motivation ; EAL7ZT [R ) 72w ] v ) KRFD
Wdbh) LT —T A (engagement ; &
NP - B LCwb ) BIERICE b
NEEETH B, FELHENTRY MDY

ZHELATV DR 27280, £FN—T 3
yEI U= U Ay MCEHLIIZETIE, F
FE AR - LSRR T EbBICHOHE
LTd 5 o721 (Hongetal, 2016 ; Kim & Kim,
2011 %2 L), TELBEOREEXFILIZN TS
<QMmmm2M6&ao%%§§i Ry b
S EFE NS D 2 SIS R OBGE DS IR E
ET%%&%K%#,%@ HT, FEhigzr
TPV A MEHDLBEIL) I FERTE LIRS
NCTEBY (Konishi et al,, 2014 % &), —#EIZILE
MTHRVWERTZ R\ 72, —JEOL Y AT
E% <, SHEFHLNYSEL2DI0E, FL£b
ebuRy M EORFE R IIGER ) LAt
BETHH I E LA,
INHOWMEICED L, ZLDFEHIE, V-
XNAKRy FE—HICEETERI LI
% U5 &9 72 (Freed, 2012 : Gordon et al., 2016 :
Han et al., 2008  Hong et al., 2016 ; Kim & Kim,
2011 ; Kory Westlund et al., 2015 ; Tanaka et al.,
2015 ; Tanaka & Matsuzoe, 2012 ; Westlund &
Breazeal, 2015) Bl 2 1L, BED/NFES5 F 4 %2 %)
RUIZL72WgEIE, aRy bEe—IzEEH L1 E
7261, ORY PR LTEELALFEDLBI
AT, FHERSBEM~OWRESF L, HE
b E S REDN D 7% Do 72 (Hong et al., 2016) 6
BIOWFETIE, 3~5OEFHFEOT LD
BNuRy FEFEIZTT L RE (T V— Y DLE)
L AGRDRSFEALE EME SN TS (Freed,
2012)o HARTITONWZETIE, ta—~< /1
F oKy b Pepper 20 & P HLEE % 47 A 7240 A IX
Ry bOB)EICHEREZ L, fRE ) IZEE
L7z v (Tanaka et al., 2015) it,%FE%
TE~NOe T ) yIHREEICEDE, TELBIR
O Ry b #ifA (Westlund & Breazeal, 2015), %
Ly hRAMED ORY MRLERT L
v HE T TH S (Kory Westlund et al.,
2015)0 TRy MIXT S HEMRREEL, PR
(Tanaka & Matsuzoe, 2012 72 &) THKE (Han et
al, 2008 2 &) THEHEIN T2, T/, HH
JEANRYZ b T A% (Autism Spectrum Disorder;
ASD) OFEbEdRE LW E»S S, ASD
DF-ELH IRy MIEIRZ RO Z & AEEE 2
S32 RESINTVYS (Kimet al., 2013)0
12, BEEHEOUY 2O, HETURY FEaflio
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Totk, SEDTRY P ERMERIZEE LT L) K
HE2IEN TS (Changetal., 2010 ; Kory Westlund
etal, 2016 &),

FEbbBny—vyraky b EOSESE
FHELATWD, L) RIZOWTIE, BEafE
W EZ)Thb, L LIEFEETNEIE, it
EDEFR=—T gy iy —TU XAy Min
Ry bOFHE WL L) IRKNT 2REMED
HY, FEERERIERICERS N2 TR 574
W, 7Ly MR ABOEELIR, BRy b
WRIZZ DT EB I > THEETH Y, EEL
FlER TV HRDNFEZNRIZL72H%ET
&, I u Ry PEEET 2 — 8 — L ORFEIZ
WK Z R L72d 00, 2 BRIRICIE GG OB E
WRELH->TLF »72 (Kanda et al., 2004), @
Ry MAFOFEFREDEFN—2 a VRV —
VAV M EED LR ERLOBERTIBRD 512
X, aRy heFEREDA VYT aveER
WMichlo THRIET 2 LENDH S (Kory-
Westlund & Breazeal, 2019)

EFNR—Ta eV A MIET A
ek, FUISREHE LB 0 Ry Mo 2k
RNEFTLLDTH L, TEHDORDLR TS
B E ) ML E HIHEFET 2 LEED D DAY, CRI
WhElE, V= v Ry bEDFEFENT- LI
Lo TN THD L) HT—HLTWD, L
2L, FEBRRIIOWTHRIET %5 &, oM
R
211 FEORR

T ELORERFER P EZOEMIZET A0
X, V= rvuaRy bEOFHEFHOKREE
WS HTCODBRVHATH D, TILE DS
TlE, BRyY PP FELOEEFEZIHETES
CEMPIRENTWED, ZO—JT, Ao
FHY -V ERB LG0T Ry OAFRMEC
RO EHD D B o
212 BEFEDBSE

FEEASHEIL, CRIZ L 2 FREHENIED T
b — M%7 —~ & 52 (Hyun etal., 2008 ; Kory
Westlund et al., 2015 ; Movellan et al., 2009 ;
Westlund & Breazeal, 2015), 4# 5% <Y RIF
T %72 (Demir-Lira et al., 2020 ; Vogt et al., 2019 7
o MEZEOMTIE, V—YxvaRy M2 T
EHICHLVHFEAHZ LI ENTES, L)

RN REENAON D, BIZIED DT,
WREFED15~23 r HIROF LD, v F A
7)) = RN LRy b b HEBEREH L
(Movellan et al., 2009) . [FI££IZ, L2 EHFIZBNT
b, BIZIE3 ~5MOREEFEHEDOT L7261,
¥ 7Ly MRERETERY b ERHW AN, VEEF
BIZEML, 8Ety v ayE@EL CHELD
%L 72 (Gordon et al., 2016)s & % H RO T
&, HAFEFEE O3 ~6ilEdva—~ /1 N
Ry MIEFEOBGZHZ B OLHER, LwHH
WRWFENPE O Nz, TEb7201d, FERRLH
T3 ~5HMZRICE, aRy MIHR-
BRI LTS, A2 S8b 5720 A OH)
LD, HIETEEOMMNSTEIZE VD
(Tanaka & Matsuzoe, 2012) . Z OWFFEDHA, ©
Ry NOFENLE R RN LS00, Fh
EDFENITHE AT DR OPIFEREIIEAR
BH72%%, ORy M AGEROFHIZBWT, AM®
KATIETEL VWL — 7 e E % i 2 W e
PERLIZHETRERMESH L EFZH72AH
Jo

B, ASDOT- &b 005 E L P 517
BETEIZ D W T HWIEA R SN TS, Bz IEA T
YOWMIET NV — T, RV TEERT T~ 9%
DASDD T L 72 BIZHHEZH R L7201,
TRy M2ka7ar I a%05% L7, 2OFE
L-bORFET A bo iz EA L, 2:8%D
M SNz v ) (Alemi et al., 2015)0 L7 L3l
OWFZETIE, By —a 2 HWw Ry Mok
L6BEM T 7T ADh, ASD & SiEEE%
OB L ORMFERDII 22— 3 Vg
T L72h, FEEOZALIZEN S ko7
(Boccanfuso et al., 2017) o

V=R M, BEEEOHLT LD
HEOFBIZOMEH IS, PV aDifIET
X, 9Ky FOFEE PV aFFE (Tirk Isaret Dili;
TID) 2S5 &9 ICtE L, FFHFEEORE
ZMEE L 72 (Uluer, Akalin, & Kose, 2015) 5 6 ~ 16
O IR ETEEREER BIORKAZHRE L
AT, BIEFT Ry N OTFEDHERTE
B EFHIL, FEEERIGT 2 M5 E EEIC S
BHLIENTE, /2, Ry bPEKT D b
VIAFFHOHEYHFEL, LETH2ILDLTE
72o A UWIZEF — 202 X B YloifsETld, BHEL
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NIV DFEWIZ X L ERPE SN (Kose et al.,
2015) FIFEL VD TID e % F52 7 ~ 11D
FEhbix, uRy NEA7 ) -2 ETHRE
EL0D, BRy NEYBICHFE LI EON
BENVL L OHGELRZEEH L1, —7F, L)L
DI~16mDTFEH-BIX, EELDRWTD
FLCLHIZEE Lz, 2oL, FEHEDSE

IS LT, TRy b OWEENEL 58 %
L7253 LNk &) BLIRZEWEIR 25 L
2o 72, FEEiOF 22— —LLTOEXRY FD
BRI ELZEONME L 2RI NTW 2w
A, Mo FEE (B0 <V v T Zakipour,
Meghdari, & Alemi, 2016) DFHEIZBIT LK v

FOFHZ MR SN TE TV 5,

Wt b725b13uRy " oiEREPFERI L
MNTEXLH, Lol oRy MASFHEHFIC
B TioEsRe A L) QxRN THL L %
VLT LHERL 2V, Flz I 48MoFE 70
75 RMIBNT, 4EOEEFED ﬂm£%#<w
oKy bEOXEE FoE Q) BEBIEENISB
FEFATEIZE, L5075 V—-TDT 7
HIZ L FEFEOI AR 5172 (Hyun et al., 2008) o
T/, WEEEREE D4~ 6B E BRI LWL T
i, oRy b, AMOEE FTL Y =&
T, 2B S22 A, &5 THE LD

B DI S 7z (Kory Westlund et al., 2015) 6
FBOMIEIZSM LA 5 ) THEEED 4~ 6
L, BRY 2L THMHOFEL LT
HFEXF A 7S (Mazzoni & Benvenuti, 2015).
7o, HAGEREEOD 4~ 5B ax 5 e L7zikss
o 7-W3E Tk, TRy b2 LOFEWIEAM2S
DOFEWIIEDEIFED 7 h - 72 (Moriguchi et al.,
2011)

%%5AA%®M% BISEIC & > TR B

REMEIZ T Zach Y, BT 258 ED
MA%%w%ﬁéz%t# D &b B
FEPICE LT, Ry MAMBOERE LY IE
BIZERTH D, L) ITREMIIE Z 12 » &

IR Z 5. L2L, FIZIEFRFEE YA
F v — % EOBWEER FATT AREES TR v MR
DA TLH DI L0, FLLEWUIEOFHET
HbHEEZONS, 72, Z LXK
RAINTE N H B L H IR R 5,

213 EROELDHE

V= aRy M, FEboSERERED
AMEESE27-012, BlZIEBEEET HHED
(storytelling) 7 EIZFIH &N T2 (Hyun et al,
2008 ; Kory-Westlund & Breazeal, 2019 ; Westlund
& Breazeal, 2015) . AIHOWISE (Hyun et al., 2008)
TlE, BEFEZEET 40825, oKy b EEFE
%fﬂbio’ﬁ%%ﬁﬂbtotﬁt,ﬂﬁy
PR LIFEL BTN, )T ol
FEETRANR)), FALYREEFRY A6, H
ﬂti% R LEE T AR LS, £

, BlogE T, aRy v FELbLOSEE
V«w EDLETL Yy AVOBMS ERELIZE
ZH, TEREERET 4~ 6 ILATH G TIE o - WRE
VBENELENP IR oLV RLIE TS
(Westlund & Breazeal, 2015) o

V= x VERy b ASDOT-E b DG E
Flal 42 N TE D (Boceanfuso et al., 2017 :
Mmaﬂjmﬁoﬁﬁ®6tm®ﬁlﬁﬁf
ASD & 5 E 7 1o S EE o R B A
Ry bEBFEAL R, LYVHABNGEEZT 589
27 o 72h%, Z OWE TR OREZR<° AH O Z i
CEBIBEIT B E LTV v (Boccanfuso et
ajmwom%ammwﬁh G4~ 1258
ERRE L2BONZETIX, L )RR L 220igED
TN/ (Kimetal,2013) : FEb 7251, K
N, ZoFAZ)=—rvDara—¥—r—254,
REO Ry PESFSELRMAGDLE TR L
7oo UARy PERANTAEDOHEETIX, KA2A
avEa—% RN ANEDOREGIZERT, T &
bix (BRy FERAZH2-T) £L D% %
L7z INHORREIE, ASDOT-EHI2E 5T,
A= R ABORKALY S, oKy bask
DRIRIZFEMENC 2 D5 2 & 2R L Tw
5o

SAEEIZOWTIE, o7 7 uikdis b
0Ky NOFPERTHD I L xFEL2IED
Hbo V—YxNVORy M, II2=/r—33
VICHEEERHZ B ASD DT EHIZE T, B
i ThLWlrd s, ZoXHIZ, aRy b
o CEMEELRET L2 &1L, WRoEE
LHIAMETH D I ENTRIEE NS,
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3. EEOMRER

TELEDURy b E—HEIZFERT EITER
HCTd b Z LI CTHEIE SN TN DAY, FHEHE
RIZHESWT, B Ry NEIETF 22— 8 — DRI
B THHEERT LI LI TE RV, LAL,
FREGE DA 70 & & HAfr e & v ) Zo DB
Mo, ORy b Fa—F—D2=—r i E%E
T B TR HIFRS RN E R PEW L D E L
TZITIED D RETIE AR,

B2, WIEEDS KRR B L7200, aRy
bSO SR & 1) SRR L FEEMTH B S
EPHIHL T WITHEM2S® 5. CRIDIFSE
&, Rkl - RN S ONE L, Mo S
DORFFR R IEIIEGE> TRV, E72, TR Y
N ML DEIREL & 0 b FEERE ISR L
xFHI S % 720 O Y) it A RV Tn b H 0
b, 1ZEALDOIIRIE, PAEOTELDL
T ANL, T2 0Ry PEKICAST
ME )P E YT, FHORRE L T
e Tz, ARy bFa—F—oEHBICED
IR E L ST IOV THET L 2R D
T\, EHIZ, CRIOWIEHRE TIE, BEEZTHHR
(BINEOERR E) BRITTWDE I ENEL,
WHFef R 2B ICEF M+ 2 2 L ARETH 2
(Baxter et al., 2016) o, F&1E-LFLEEZ EOW5EH 1L,
IS b7 TERFHIZOW TR L TE
D, M5 @M R % CRI O FEERFHE #5120
ANDLZ L, uRy NEFHTLHEEEED D
A=Y aryEMARICERTH 7259,

B, ORy bON—Foz7EV T by
T OMESEEET BUNENH L, TNE TS
NCEORy bOFEMNEEIZ, oXRy o]
BEMEZ TR L TR WiITiEErH 5, 28 1F
EHR ALY =X aRy ME, BEDICEL
B Mo b Lhkv, BlziE, T8
D5 % HBIIZRERE T 2 BHEEOE WY AT 4
DORFEIE, FLLOEFEVIIECENTHL I L,
T LD OEFEOFEHEEES BRI EET L LR
EOERPSWEETH D & SNTET, EB, B
D HEFRRY AT 2L, FELDORTTIIE
FEMEAME NS, VAT L WET LIS TEE
TR TFEIRESIN TV S (Kennedy et al.,
2017) FELDHEHEEZMFEICA#TE L LD 12

iU, TRy M &Y B R BRI 72
Ly AV ERRBTEDL LR DESL D A
12, VAT v —REOEERE, uRy FO@)
fEZ2 L) A S LT 282 b K& 7%
HrEELEN TV D,

B2, VY y bRy M, SE0RE
W T (Hyun et al., 2008 72 &) %2 f5 5% O % H
(Kim et al,, 2013 %2 &) %% K—FF 25 DI,
DES R 2 ZE T2 0LE L H 5, hwEsH
RILEFOELIIMZ T, BEOFEFDOL) %,
SHEOMOMEIZONWTLRET HLENRDH D
(7272 L Kim & Kim, 2011 &), F72, "Ry
P OFEENZOWTOMET AliESDH Y, 72—
% — (Gordon et al., 2016 72 &), MEF%E =17 5
(care receiver : Tanaka & Matsuzoe, 2012 72 &),
FA—F 7T AY (Hong et al., 2016 72
E) BREPBIFENLD, INHICRESI N
Ve 2OV TS o EIEX @it
(Westlund & Breazeal, 2015) 151 (Park et al.,
2017) 7 &, URy bORFEORBELIET A2
&b, LDRRWLFEIZOGRPDWRENH
bo TRTOURY MRITRTOFHF|IIL T
oM T L IIFHELARTETH L7290,
[ORy POFHEEBICAEA»E) ] Lo M
WEBZT, [ZLiFEH 2588y br Lok
HCHETE D] *MHVENH L7259,

= o S

31 L2TORZ7OY 7 b
COEIICCRIODWIFRITEZEFZINNHT
BHHEEZHN, WOLDFELHAIREN
T&72 Bz, §HDT2016 ~ 2019 £ 12T T
SN L 72N ZEE S (EC) KT A4 X 2020 70
Yz b [L2TOR ([L2) & [Fa—%—] &»
72T [TV Fa—%—] L5EE)] TiIE, 5
DORFE2EEOT V=T - LHEE - S5
FEEPHIL, DROLIEETIHEICBT LY —
X uRy MTREMERE L, 2070
P 6% OWEDNRAE L7228, i b UFEE
FTREE, SHEOT T ¥ ERENTIAT - 723
FEECE ORBUERATH S D (Vogt et al,, 2019) 6
COMAETIE, BIETHEBLALS  ORMBEIZHY
MAT, $TE—I, Ry PL2Fa—F—%
FI%E - BT 5720 Ch<, aRy by TLy
MESRTEEILR L. ML sEIEE [o
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Ry b+F 7Ly bEMH] & [Ty bokhs
PE] WCEEAEBICIRD 400, Ol y RS oG %
SR TRI— IR Z T, L) BB R RED AT
bitiz, £, WENBZHAETHLIUERY b
FETH LY 2 AF v —FERE D MRGE L 720 Tl o
oRy b+5 7Ly MR [V AT v —F5%
B & [V = AF v —8EM] 12515528 T
VAT Y —OFEMEEREL, BFEICEBRT S
T T R (2] 2oy 2Rk
& (BziE Tin) % lon] % EORiERH) %#Hz
ALYy ANITHIET, VAT ¥y —OWE%E
RKBRICELTE S Sz, £212, BEO
ZEL D) BIX D TR BUE L 194 NOLE AR L
L, BOL vy A TlE%R, 72OV v AV %
BOAMICIEL 2 T, LW EREOHL T8 %
E L7z, ZORBBHFHAETIE, FEBTHEED
ERIIRZONT, Uz AF vy =2 H O
1B A G2 AR GMEITRB I N LD o7,
Ry bFa—8 —fFEOFEEHRIILNDOTH
%9 ? L2TOR TO KM E DR % 312,
FOH%, VI AFr—EEANEE V) ZHICES
EEIFE R AT o T & 72,

T 1 AF v —DREE
ERERCHBFTOMREIIBNT, Yz AF ¥ —
WEBEFE 2 ETH I LI, SLRENTE
(Macedonia et al., 2011 ; Tellier, 2008 ; Wakefield et
al, 201872 &) Yz AF ¥ —OWFEIL, TR
M OHEEFEHIBA~OIGH Z T 5 RE ¥ bo—
DL LTELRBAMENTEY, L2TOR O KHE
RO, EHIETLEEDLDE 572,
CITEZONLWRNEL, KELZOIZHTS
N5, FH—oufEtis, ANHE»505EFE L
Ry M OOFEFFIIRANIE-TBY, ©
Ky " 50OFEFIZBWTIEY 2 AF v — 138
Wy, FIRENTH 5. EOW e,
VI AFr—IlgAH - uRy b xlbyEESY
AT 525, SFETOURY MFEIZBITS
VI AT v — OFEZEIEN D 572, FICHED
WREMEZ MEE T 4 720, g5 & ILEpges & Ak
WL ODDERREIT T2,

FFTo7-01%, Ve AFY—ORHEICERL
72Wf%eT&H % (Demir-Lira et al., 2020) . = D5
T, 4T Y IcsnNA b2 fHOE)

w
[N

[
=113

ol

VAT v — RS THGRER T 72, RaiOHT
bbby 2 AF ¥ —I12E, RAvFT4 07
(pointing), 74 2= 7 (iconic), ¥— b (beat),
L7 L4 (emblem) 7 &EOFFEAH Y (McNeill,
1992) RA ¥ 7514 ¥ 7Y 2 AF ¥ — (pointing
gesture) (X, HHEHMNY = AF ¥ — & HIFENh, A
ZLUIER TR EMIEL T, MR - 91K - B
ERT VL AF XY —Thb, —F, TAaA=v7/
Yz AF ¥ — (iconic gesture ; F 72 ITBLIKN Y =
AF v —) &, BMERPWORERT V2 AF v —
T, BIZIEZEPICHE N THWS LA RBL -
D, FERECHWTREVWZEZRILAY T
%o L2TOR 70 ¥ = 7 O KBEFAETIX, 4
T ATZy 7V AFy—%MHLTEY,
b7 A4 a=y 2 V2 AF v — %Ml L7 CRI
2D BE L\ (de Wit et al,, 2018 72 &) — 5
T, BHEIIBUAHY 2 AF ¥ — I 53k
X, A T4 7V AF v =20z 0n
I ELLRZT 55 (Goldin-Meadow, 2009 7
o

% Z TR % (Demir-Lira et al., 2020) T,
() 74a=vr, 2 R4r74>v7, 3)
VAT v — L O=5ME—ODOERBRN T
L7ze ¥ AF ¥ — I LML, L2TOR KB
FALICBT LYV 2 AF v —#LEMFI2ENT 2
D, VI AFX =D ETL Y AUDTEN
IR oTLE)Z L EMITLI0, ¥ 7Ly b
WA ER SN HFEOTR RS R (Bl R—v)
DR VIR E FIR L 720 HEIZ, Nao TR v b
DI T AF v —%b bDOY 2 AF v — L EFELE
A2, Ry hOF2—F—L AHDOF 12—
F—NENENF LY AL EFT ol RED
MV I EEEEE S DS EML, Ry M E
TAX KA S EFEOEE (B big, wide) %
BT, BRIEWT LD, VU AT v — LS
i, EEL0T 2 AT v =5 L) BEF RN
ml, VI AF Y —FHHTIEESR S N 2o
72o ZO—JT, BRY FERADILIEETI, 4
HRBEICEPRON LD o700 ORI,
ORy M IPRFA—DL v AV 2 T 725612
X, EDVRWI EERLEZIRT, V= v)d
Ry NOSFEFEEMBY — Ve LTOWMHEMEE
FI2b0ThHhsL, —/T, aRy M2 WEELH
FCHEMEMZ L Y A v 2 To72720, &K%

— 304 —



ARG s oKy b EER

AN OIS L v AV BT 12 a L1k
SRS DL, 2F), VAT v —PFEE%E
AL o 72D1E, T E TOWZE b
TRy S TELHPTHOY = AF ¥ — TIEIHIHE
BRENTVERLIEEEZLND,

COURY NOVZAF X —0 [E] OREIC
DWTCERT L7720, EFRFELNOERELIT-
72 (Kanero et al., 2019) . Z DFEERTIX, [THIRS
NTWLEERY MMTR 5T = AF v —IIXRA
BdbH] EVIHIHEERIEIL, VAT Y —-DOHE
TiI%L, HLELPEESERRICE 2 5 28
ERGE L 720 HlE 2 28 & Y 2 AF ¥ — DR
TOREIL 2B T b . 9, BRAKES
HIND, BOEHFEIIHIETHTAI=y 7
DV AFr—HEAER L7z (EEGEE) . BRI
eV AF X — %I FRNORANEEES
04755, VI AF Y —DHEEKY EOBRER
HTETWL P TEBOAr —VTEHI L GEE
), FliA I TR RL L5507 (sliding:
3.56, falling: 4.72, climbing: 5.92, walking: 6.14,
throwing 6.28) 75BN S N7z, REBRIZIE, 43%
DMNVIAFEFEDS - 6EDZNL, Nao TR v
MEIERAN (FEERE) 6 5O08E %Y = A
Frx—LHICHAL, COEBROBERICLD L,
FEvblE, Fa—y—ofEE (uXy b - A
M) ICBRR L, Yo ATF v — L OEREANE
MolB@FEE L VHERZAZEERL, DFY U
AF v —OHEOEEMEZ /R L7 (de Wit et al.,
2020 &),

33 FBREDEAE

VAT X —FARRICEZDEE E ANT NS
D, MENEZERIZHETH 5o EFEOLHST
WFFEIc BT, EAEANOF KT TR LEARTT
Relp)DDOH b, Vbbb WEIRD (Western,
Educated, Industrialized, Rich, Democratic ; PHEED,
HEEZZT72, EELEED, HET, REEHR)
¥ TN DOBDHGEHS S BHT 2 —# OGN D
FC, £ bt s &bz, FoEEEDNHE
NTE7, CRIEZBWT Y, HRECHESEZR &
DRy MEFORMDH ) 0D, ZOREHCH
BEDTR EN L DIL, BAEORED VNG
THALEDTR P EERTZNELE, EEE, 1
Ry MIRT 28 TELNTH 5, EHDOM

T Nao TRy b & B7HERAEOPIZIE,
CICRIWCAS TNT L7205 T 8D bwiud, &
BOGICRZAFEDLLWT, 2B TIEH S
B, Miso TREIZSMLA2WTFEL bW, o
Ry MWV FIEICET A2 ERRIIEA 720 oA
ENH DL EEZDLDIIRMUIRTHA D,

Foogyg L AEEEE L, FIRAENRIC
Z O NZEAGHR Z WGEEST A 2 & 12 L (Kanero et
al, 2022)o ZOWFETDH L27ERDOFH 2 57—~
12, BR Y MIRT 2 EH LEENOLRE,
PEREHRE & v o 72 B H ORI E BRI ED
LIRS 20 % MV I EEREE G O KFERT
120 % % W RITHEE L 720 L v A~ ORNCME A
ZEHNT 4720, ZMEICIEEYT, uRy FNEE
MYRERE U (Negative Attitudes toward Robots Scale
[NARS] ; Nomura, Kanda, & Suzuki, 2006 ; H A%
B 1% Nomura et al., 2010 Z/H) %o & L727 ~
F—FMIEBLTY b ol 208, ShNEDF
BANao TRy ~, I PP AMOF 2—F —
E—R—DL v AL T8ODWHER AL, &
$ CTOFERRRERE, S4AICE L 78 b avicits 7z
Ba, Ry Nt ABSGHEOL v A VRO T
A N OFEFIZIIITED Do 7z HAZEIZEAL T
1, BARY FEBICBWT, NARS & L2433 (12
X HANZOM ) HFERTE L AOMBEN RS
72 (ARG TEA A A 2SFER S 2 Tl L
72)e 2F N, uARy MIHEMNR AR, o
Ry PO OEVDRROLEND E VI FERTH D,
FIZEH - HIE, NARSOREREZH->Tr I A
=GR, BEE Oy MR LTIl
HER 7 N & IR EN 2 N O #2505
3720 ZOEMAIIC L E, aRy MIEEMW
B AMOMIFER L2EE, aRy MEIT 0%
BRI ABEETOL 0% EMSL &) #EFEDS
h7zo COWRIE, FBEE DR AZEAEF TR
5.2 2308 R M <ot L, BRI oz Td %
LWz b,

FOHK, EFLIIFABOEROL VT4 VD
1T - 72 (Kanero et al., 2021), = O EEE S A T
VIAFERFREEMRETBY, WMAZEICET LT v
r— N, BEHEOL v XY, FEEOT AN EWN
I ZEBECRERL S 720 100 A NV JEERRE DS,
Zoom A+ L7z—xf—®dDL v A T, Nao "R
NELREBEREOARDF 22— 5 =75 § DOILHGE
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AT, FIRIOFERRRRE, TRy MId 5
JEiE, Ry PEHFOBIMBEOFFHBRICADE
BWhHz72 (LaL, ZOERTIEZ—ERZOT
A MERO R THETICH B2 ZEFBII SN
72)e F72, L2FHEANORLEE, uRy b EFHHE
DHDMW G CTEBERICHEEMREL 5 2
7oo F72, BRY MEUEBEFOALLFOZEE K
RIZIFEERZT R, TRy bogEEIzFY
\ZHEEGZ o7,

34 OKRy bMADOEEOUAE

AR OME RN, TRy bV FEEITHT T
BIERE - BARSFEECRICEET L LD
IZ7 o7z, TIE, ORy MINT2REELUET
52T, FERERENLETLHILELTELDT
HHIMP? ZONREOE—ER L LT, BIfEgE
H e LRSI, aR Y MO AREE R UE
THUWREMEAERT L0552 1T> TV b (Akay
et al., 2022 ; Bagci et al., under review ; Dogan &
Kanero, 2022) = O—# D5 TIx, & 0B
@ 4 [ il B ES (Allport, 1954 ; Pettigrew,
1997) Z#EfflH e LC, ARy boof s
F 7 v ayiEEE L C\\5, Fast Friendship Task
(FEAERE) 1, &) LEIET 22 mE D
BHEWICHCHRT S Z & CHRREIMOEE Uk
T 5L THSLNTW D (Pettigrew & Tropp,
2006) 0 28 HDORFHEE T RIZ LIZiETIE, 2
@ Fast Friendship Task Z FJH LC, ©R v b &K

VI ThEmME LA, BEE, (1) B
Ry MIR LTI HENZRELRS, 2) 1

Ry bELDEP KL, 3) vRy bE2L)A
BTV EFBR L 72 2 L DURIBEE 72 (Akay et
al, 2022), HEHIX, ZOTA T4 7 % CRINIZE
IZBIBHLTEY, NaoBR Y b &DFEREM DK
T4 TRERMEMSS, TEbouRy Mo
THEEIIED L) B2 52 0 MEt L7
(Dogan & Kanero, 2022) o A DFAENIIL 39 4D
4~6EBML, FHOTFELPaRy F &
Fast Friendship Task % (2 L 723 EZ 1T, 9
FRUFTRy b EEAT L2 3o, L
L, COBETIE, KRAOHBELERECRRY,
ZMEOTEHE, FECHDLLT—-EHLTH
Ry MIHENREBELZRLZ, 20T -5 1,
WAFEd2uRy NEEBRINLERE AL L

TWAIZEERLTBY, MidDOFEH 5050
Ry PEIFA TV D &) SEITHISE (Westlund &
Breazeal, 2015) & b A% T4, GENLEEDL S
WRADM N LK E DD 5] RENE & IRIE
LTBY, FEBIZtoTouRy bOEDT
L FOTHROMEAZIZOWTIE, 2 A5
HTHhb, EEHSIBELDOFEZEDLENE R D7
W, NEERNRE LRAEERGL TV 5,

4. £ & O

KL TIE, BULL-LR2BFICBITL Y —
Ty aRy bOMBIZET S I N T TORFZEIC
DWTC, BW I EUGEROW I RAA IZwE
ATV, EEHHOMESELHIE LT, V-
VORy MR FELHEDEREREIZEDL ) 1
BEELLSTH, FLT, TOMEERARIC
FIEMT 7201213 ED L) REBENT 70 —F 08
VBEPDIZDOWTERE L/2e V=¥ vakRy M
&, AM O TiiEzE v o— X%
eSS fEcE b, 20—FT, oRy b
BN O R AL DOFEIF I AR T L YRR TH
LEWVIHWRIIZEGDEZABPBTH DL, V—
Txva Ry N OFEORREE BT BN
JELTWwD I &, MEEICE > TR WESTZ
ELEZLND, EEOWYMATH DY = A
F ¥ —RBAEOWIRIZRS T, b FT F
FTEEIIGZ->TWL TAEaRy bodkfF] &
WO IFZET —<IZBE LT, kA G BHOEMRIC
X BB IE S s 4 e 2 & D 1Y) T
Hbo

X ik
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